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Foreword by the President

“Our thinking and action are based on our appreciation of openness 
and diversity.“ (Mission Statement of Goethe University)

Universities in Germany still have little knowledge about the composition 
of their student bodies, the diverse experiential backgrounds and life cir-
cumstances of their students, and the possible challenges in everyday life 
at university that may arise as a result. We were interested in finding out 
whether the existing support offerings for students at Goethe University 
meet the needs of our students, and how these offerings are perceived 
and used by them. To obtain answers to these questions, and to translate 
the knowledge gained into concrete action, Goethe University conducted 
a qualitative survey of students. I am very pleased to be able to now pres-
ent the main findings of the Diversity Study in a short and compact way. 
Based on these findings, practical recommendations for action have been 
developed in a process of reflection with actors from the areas of study 
and teaching. These recommendations make up the second part of this 
brochure.
Only through active listening, mutual exchange of experiences, and deci-
sive action can existing structural inequalities and barriers at our univer-
sity be identified and reduced. This goal is close to my own heart, and I 
would like to thank the students who participated in the study and provid-
ed insights into their perceptions and experiences at our university. We 
take their reports of their experiences seriously, and we shall continue 
to work on the implementation of a diversity-sensitive university culture 
based on equality of opportunity. I hope that the present findings and 
recommendations will be useful for everyone in treating each other with 
openness and respect in their everyday lives and actions at the university.

Professor Dr Enrico Schleiff
President of Goethe University Frankfurt am Main
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The Diversity Study

What experiences do students have at Goethe University against the background of di-
verse life circumstances? What needs arise from this, and how can diversity-sensitive 
offerings support students in overcoming possible challenges? How are existing support 
offerings for students at Goethe University perceived and used? The Diversity Study pro-
vides insights into these research questions based on the qualitative survey conducted 
within its framework. The research project (2017–2020) was coordinated by the Equal 
Opportunities Office; the survey in the form of group discussions with around 50 stu-
dents took place between 2018 and 2019. Hannah Burger (project coordinator) and Dr 
Katharina Meyer (parental leave replacement) were responsible for the project. The study 
was situated in the programme STARKER START INS STUDIUM [Strong Start to Studies] 
(2011–2020), which was funded by the “Programm des Bundes und der Länder für bessere 
Studienbedingungen und mehr Qualität in der Lehre“ [Programme of the German Federal 
and State Governments for Better Study Conditions and Greater Quality in Teaching]. The 
aim of the programme was to support students in adjusting to their studies. Against the 
background of the heterogeneity of the student body, support offerings were implement-
ed during the entry phase of studies, and ways of improving this phase were examined. 

Aims of the Diversity Study
The aims of the Diversity Study were as follows:
	▪ to access experiences and challenges of the surveyed students during the entry 
phase and over the course of their studies;

	▪ 	to gain insights that allow a diversity-reflective examination and further develop-
ment of the existing portfolio of offerings;

	▪ 	to develop recommendations for diversity-sensitive reflection on support offerings 
for students.

Questions Addressed by the Diversity Study
	▪ What does the heterogeneity of the student body mean for everyday student life and 
for study progression, and how can courses of study and framework conditions be 
designed in such a way that they meet the aspiration to create equality of opportuni-
ty and to reflect on diverse study conditions and life circumstances?

	▪ What experiences do students have during the entry phase of their studies and in 
their everyday lives at Goethe University?

	▪ What challenges and hurdles do they encounter? 
	▪ (How) do they perceive the existing support offerings for students, and what experi-
ences do they have with them?

	▪ What support offerings do they wish to see?



6

Design of the Diversity Study
To answer these questions, survey and analysis methods from reconstructive social 
research were chosen. This approach enabled us to directly access the experiences and 
needs of the students and to focus also on selected diversity dimensions. In group dis-
cussions with students from different disciplines, descriptions and accounts of their 
perceptions and experiences at the university were collected. The insights gained in this 
way allow a diversity-reflective examination and further development of the existing 
portfolio of offerings. The material collected was analysed following the documentary 
method of interpretation.
	▪ Thirteen group discussions were conducted (Winter Semester 2018/19, Summer 
Semester 2019).

	▪ Forty-four students of Goethe University took part.
	▪ Survey and analysis methods from reconstructive qualitative social research were 
used. 

	▪ Existing offerings were not evaluated.

Sample and Diversity Dimensions 
Thirteen group discussions (GDs) were conducted with students who …
	▪ were the first in their families to go to university (2 GDs).
	▪ had a (family) migration background but went to school in Germany (2 GDs).
	▪ had experienced everyday university life as students living as lesbian, gay, bisexual, 
inter*, trans* or queer (2 GD).

	▪ had experienced racist attributions and discrimination, or who had experienced  
attributions and discrimination based on their religion (1 GD in each case).

	▪ were studying with a mental or physical impairment that made studying more  
difficult (1 GD in each case).

	▪ were organising their everyday lives at university with one or more children (1 GD).
	▪ wanted to take part in the study without being assigned to one dimension (2 GD).

Forty-four students participated, of whom …
	▪ 34 were born between 1990 and 1999.
	▪ 28 stated their gender as “female”.
	▪ over half came from a non-academic parental home.
	▪ 8 had a personal and 14 a family “migration background”.
	▪ over half had started another degree course before the current one; around  
one-third had not completed that degree.

	▪ 34 were studying humanities and social science subjects.
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Concept of Diversity Used by the Study

For the survey, selected diversity dimensions were considered, which were understood as back-
ground experiences, life circumstances and study situations rather than as attributes or as charac-
teristics that are not subject to change. Students are never situated on only one diversity dimension 
(or inequality axis), but rather are always positioned in complex relations of inequality and orders of 
belonging that may be reflected in privilege or disadvantage. Experiences and challenges at univer-
sity may also differ depending on the field of study.
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Findings at a Glance

The main findings will be presented in what follows along four focal topics that the 
students themselves introduced into the discussions and/or intensively addressed. The 
relevance of individual diversity dimensions will also be explored.

1. �Entering University Studies:  
I come from a very different educational milieu …”

At the beginning of the group discussions, participants were asked about their experi-
ences in the entry phase of their studies. The following findings are of importance for 
this “status passage” across all groups. Students from non-academic parental homes 
in particular recounted related challenges:
	▪ experiences of being overwhelmed, of disorientation or sensory overload at the 
beginning of their studies;

	▪ a lack of possibilities for parental or family assistance, for example with organisa-
tional matters or questions relating to the production of scholarly texts (especially in 
the social sciences);

	▪ a lack of possibilities for financial support, and the ensuing necessity to find alterna-
tive forms of financing (BAföG [student grant], gainful employment), each of which 
poses its own challenges;

	▪ uncertainties with regard to (formal) requirements of the respective course of stud-
ies, and a particular need for clear and reliable information and points of contact; 
understanding and mastering university (ground) rules. 

	▪ Students with physical and mental impairments recounted that a key orientation 
task during the entry phase of their studies was to (once again) get to know and un-
derstand their own illness and its respective significance during and for their studies. 
They compared the performance requirements in their field of study with their indi-
vidual ability to perform (regeneration time, breaks and support needed).

	▪ LGBTIQ* students reported that especially in the first few semesters, they repeated-
ly had to come out as trans* during attendance checks if their official name did not 
correspond to their current name. Other negative experiences, including discrimina-
tion, were described.

	▪ Students perceived as Muslim described experiences of not belonging and of ex-
clusion as being a challenge in the entry phase of their studies. This mainly affected 
female students who wore a headscarf. These experiences may coincide with experi-
ences of gender-based exclusion as the only woman in a seminar.
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Empirical Example

Group Discussion I1 was conducted without a focus on one diversity dimension, and was heterogeneous in terms of the 
educational origin of the participants: :
 

Student A: […] and also because of the plethora of um especially in the first semester, when I think back to the intro-
duction to quantitative social research, what was demanded, uploading something every week, answering questions, 
reading texts, 30 pages or so, sure, that’s studying? 
Student B: Yeah.
Student A: Right? Because first you have to maybe also, you have to learn the ropes, right? Not everyone has, or I, for 
example, have never read much at home et cetera, I come from a very different educational milieu.
Student C: Uh-huh.
Student A: And it’s always like, so how can we get everyone into the same boat, and um it’s a difficult question? I was in 
fact completely overwhelmed in my first semester […]. (Discussion I1, para. 159) 
 

The participant refers here to familiarisation with scientific working methods as being a particular challenge in the entry 
phase of their studies, and explicitly relates this challenge to their origins in a particular “educational milieu”. Whereas they 
do not consider the “plethora” of performance requirements to be a fundamental problem (“sure, that’s studying”), they indi-
rectly refer to the perception of different resources and thus unequal starting conditions for coping with these requirements.

Conclusions on the Basis of the Study Findings
Entering university is an important and challenging phase for all students. In addition 
to orientation in the field of study, understanding credit points and study regulations, 
and settling into everyday university life, social aspects, such as getting to know fellow 
students or changes in living conditions, are paramount. This situation may be exacer-
bated for students who cannot fall back on the university experiences of other family 
members; who are living with physical and/or mental impairments; for whom entering 
university is associated with financial worries; or who have to devote themselves to 
other challenges or commitments by virtue of caring for relatives or children. Entering 
university studies appears to be a process of mastering the rules and requirements of 
study. In this regard, the challenges addressed by the discussion participants were not 
so much discipline-related but rather formal and organisational, for example registra-
tion modalities or study regulations. 
Moreover, the findings show that not all difficulties addressed by participants relate to 
acculturation into university studies in the classical sense, which gradually fade as they 
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get used to the specific rules and requirements of studying. Rather, experiences of dis-
crimination or of not belonging, for example, may continue to be of importance over the 
further course of their studies. Support offerings of the university can be of help here. 
Especially students who are unfamiliar with the university are often unaware of such 
offerings. And isolated references to further offerings often get swept away in the flood 
of information at the orientation events.

2. Information: “You’re just thrown into cold water”

Information-related issues were addressed several times by the participating students. 
The respondents recounted the following experiences and perceptions in general terms, 
as well as with regard to specific diversity dimensions:
	▪ perception of a lack of transparency and of opaque structures;
	▪ a lack of knowledge about course requirements;
	▪ a lack of information about existing support structures; 
	▪ experiences of not finding the right point of contact for an existing need and of being 
sent “from A to B” when attempting to get the necessary information.

	▪ Information is difficult to find, even after actively searching for it.
	▪ Introductory and orientation events are ambivalent: helpful because of the plethora of 

information provided. However, this is also perceived as a challenge or as overwhelming.
	▪ a lack of information on support possibilities for students from non-academic paren-
tal homes (e.g. the option of studying part-time or financing possibilities); 

	▪ unclear responsibilities and difficulty in accessing important information, for exam-
ple about specific provisions for students with physical or mental impairments.

	▪ Offerings and support structures for students with family duties are difficult to find.

Empirical Example 

In Group Discussion F (studying with a physical impairment that makes studying more difficult), Student E positively reported 
finding a supportive contact person – the Dean of Studies of the faculty – quite quickly during the entry phase of studies. 
By contrast, Student D described as an “odyssey” the search for the right points of contact and contact persons for impair-
ment-related questions that they faced during the study entry phase. This shows that unclear responsibilities and opaque 
structures can be a problem, particularly when the life circumstances or the study situation of the new students involves 
additional information needs.
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Student D: Mhm, I find that quite interesting because I also, I switched. I also studied {the same subject as Student E} for 
two semesters. But, well, things went a bit differently? Because I also contacted the uh Disability Officer here, and that 
was extremely difficult; because somehow no matter who you ask, you always get a different telephone number somehow
Student E: Yeah, that’s true alright.
Student D: and you always end up in a different office?
Student E: (laughs) 
Student D: and somehow everyone tells you that they are not responsible in that case? And you phone around trying to get 
the right number? But you never really reach someone who can actually help you, and in the end it was the woman from 
the Examination Office {faculty} who, uh took care of it, also as far as accommodated exams and the like are concerned. 
But um I found it extremely difficult because before you start studying you actually have no possibility of getting hold of 
information somehow, but rather you’re just thrown into cold water actually […]. (Discussion F, paras 9–11)

Conclusions on the Basis of the Study Findings
From the students’ point of view, the orientation phase in the university structures is 
made more difficult by a lack of transparency and by the fact that information is either 
lacking or available at the wrong point in time. As a result, existing support structures 
and offerings for specific life circumstances and study situations are difficult to find 
and thus used less. Therefore, they cannot be fully effective in compensating for disad-
vantages. Not only the orientation phase is made difficult as a result. The students also 
described recurring challenges in the further course of their studies, and problematised 
difficulties in finding clear and transparent access to information. This is particularly 
true of students who perceive the university less as a potential point of contact for 
their needs, which they consider to some extent to be “personal”. The students also 
described the paradox that due to the great mass of information, especially at the begin-
ning of their studies, many offerings go unnoticed. Information should not be communi-
cated only when students are beginning their studies, because at that point in time their 
main focus is on settling in at the university, and certain concerns and needs emerge 
only over the course their studies.

3. �Perception of Support Structures: “I can’t google it if I think there’s 
definitely no such thing”  

(How) do students perceive support structures at Goethe University, and how do they 
use them? The discussions revealed clear differences in access to support structures. 
While some of the respondents had had hardly any experiences in this regard, others 
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had more extensive knowledge, had already availed of support in the past, and had 
found it very helpful. Various obstacles and hurdles to finding out about and using sup-
port offerings were described: 
▪ The search for support offerings does not take centre stage during the study entry phase

– this phase is too complex, and diverse challenges have to be overcome in parallel. On-
ly when resources are freed up again as the study period progresses, are students able
to start making the university their own, also with regard to support offerings.

▪ In some cases, information is lacking in visibility and is difficult to access. As a
result, the existing structures and offerings may be noticed and used only at a late
stage or not at all.

▪ A desire was expressed that specific contact persons/points of contact and existing
(accommodating) provisions and support offerings should be communicated pro-
actively (e.g. by lecturers who are sensitive to student needs).

▪ The lack of temporal resources is an obstacle for many students, for example for
students with family commitments, or for students with an impairment that makes
studying more difficult, if, for instance, they need time for regeneration or to take
part in rehabilitation measures. Holding down a job to meet living expenses while
studying also calls for temporal flexibility and resources.

Empirical Example

In Group Discussion C2 with students who had (family) migration experience but who had gone to school in Germany, the lack of 
visibility of information about support structures was problematised, also because it meant that students had to search for sup-
port structures on their own initiative. The participants expressed a desire for pro-active information on the part of the university 
and its members. This would signal symbolic recognition of these students’ specific study situations and life circumstances, 
and would be perceived by them as an invitation to use existing structures. From the respondents’ point of view, an independent 
search for these support structures presupposes that students consider the existence of such structures to be even possible and 
their use to be legitimate. Both of these things were described by participants as not being self-evident. Participant F referred to 
the internalised attitude of “having to fight your way through on your own,” which may result in support offerings neither being 
searched for nor being used. In this constellation, a lack of visibility can become a particular hurdle:

Student F: Well, if I don’t know, I don’t know; 
Student G: Yeah. 
Student F: and I search, I can’t google it (laughing) if I think there’s definitely no such thing. (Discussion C2, para. 167)
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Conclusions on the Basis of the Study Findings
Some students described obstacles to availing of existing support offerings for their 
needs – for example because they did not know where to turn, or they were unable to 
clearly formulate their needs, or they had the feeling that a university would not have 
any offerings that catered for their needs. Other commitments besides studying – for 
example a job, family responsibilities or health issues – and the resulting limited time 
capacities for searching for or using support offerings, may also constitute barriers. A 
further reason for not using support structures lies in the feeling on the part of some stu-
dents that using support offerings is tantamount to not meeting the requirements of a 
university. These reasons document the desire for an inviting attitude on the part of the 
university, for explicit recognition of different study situations and life circumstances, 
and for pro-active communication of support structures and possibilities for their use.

4. �Diversity Awareness: “That what you’re actually accomplishing is 
not acknowledged at all“

In the group discussions, the surveyed students engaged intensively with the way in 
which their diverse experiences, affiliations and locations, study requirements and con-
ditions were perceived and acknowledged by the university:
	▪ Across groups, the students described a feeling of powerlessness because of rela-
tionships of dependency vis-à-vis members of the teaching and administrative staff.

	▪ LGBTIQ* students expressed the wish that staff at the Student Registration Office 
should receive training, especially in dealing with the issue of name changes of 
trans* people. 

	▪ Students with experiences of racism suggested that tutors be trained and made 
aware with regard to racism, institutional racism, as well as intersectional discrimi-
nation experiences such as those suffered by Muslims, for example. 

	▪ Participants who had experienced discrimination on the basis of their religious affili-
ation formulated the idea of raising lecturers’ awareness of – and preparing them for 
– cultural and religious diversity.

	▪ In the context of academic events, female Muslim students criticised unreflected and 
undifferentiated attitudes on the part of lecturers and fellow students with regard 
to the topic of the “headscarf”. They articulated a feeling of powerlessness because 
people were talking about them but not to them; they observed generalising refer-
ences to certain affiliations and backgrounds; and they reported that they were often 
addressed in an undifferentiated way as experts on “Islam”, and that some lecturers 
referred to the Sharia in a derogatory way.
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Empirical Example

In the following quotation from Group Discussion F1, a clear criticism of the status quo conveys the desire for recognition – 
recognition of what it means to cope with everyday student life with an impairment (in this case, autism) that makes studying 
more difficult:  

Student D: […] but the fact that what you’re actually accomplishing when you come to uni every day with a disability is not ac-
knowledged at all. In other words, that in addition to the course content you’re also coping with a new social hierarchy, and all 
these things, that the curriculum is actually twice as full. Because so much more is added, right. 
Student E: That you basically have two jobs at the same time, yeah. 
Student D: They’re basically two (laughing) full-time jobs
Student E: Mhm.
Student D: that you somehow have to manage in parallel. But no one is aware of that. It’s simply completely, you go through it 
completely blindly. And um, if you want to talk to somebody about it, you’re told: “Yes, but everyone finds it hard once in a while.” 
Student H and Student E: Mhm.
Student D: well there it is; it’s just, well I think it’s just scornful. It’s absolutely incomprehensible. (Discussion F, para. 250)

Reactions to the disclosure of an illness or the attendant (counselling) needs were discussed. Were these reactions and approaches 
characterised by empathy or a lack thereof? Did the affected students perceive a need to justify themselves, or was an anticipated 
need to justify themselves confirmed? This example shows that in the tersely formulated desire for greater awareness on the part 
of the people around them, a number of very fundamental questions are condensed whose importance goes much further: How do I 
exist at the university with my respective experience, my background, my location or affiliation? (How) is this experience taken into 
consideration in different contexts? (How) is it addressed? 

Conclusions on the Basis of the Study Findings
The perception of not being visible at the university with one’s own background, one’s 
personal experiences or one’s individual life circumstances, and of not having been 
taken into consideration in the structures and processes, may produce insecurities and 
represent an enormous emotional and temporal burden. Because of relations of depen-
dency, they [the affected students] find it difficult to present their points of view and 
counter-arguments, for example when lecturers refer to their backgrounds in a judge-
mental way. Depending on the diversity dimension in question, the students see dif-
ferent margins for manoeuvre, for example whether there is any option with regard to 
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coming out, or whether a person has no other option but to engage with attributions 
and boundary transgressions because they are not classified by others according to the 
prevailing gender models.
The students want awareness of the diversity of the student body and understanding 
from fellow students, lecturers and staff for their personal circumstances and challeng-
es. They suggested concrete awareness-raising measures and further education and 
training offerings for different target groups in order to create an awareness of the di-
versity of experiences and to impart concrete knowledge about individual diversity di-
mensions and intersectional discrimination experiences.
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Recommendations for the Diversity-Sensitive Design 
of Study and Teaching

1. Recommendations for the Study Entry Phase  

Communicating the Core Message: The University as a Supportive Place 
Especially at the beginning of their studies, the students are confronted with a great 
deal of information, and individual support offerings may thus go unnoticed (especial-
ly if they do not yet appear to be relevant at that point in time). It is therefore important 
to communicate the general, supportive attitude of Goethe University. If efforts to 
ensure that students perceive the university as a supportive place for challenges are 
successful, students will be more inclined to search for suitable offerings in case of 
need. The university’s message to students should be the following: “At Goethe Uni-
versity, there is an awareness of diverse life circumstances, different prerequisites, 
study situations and challenges. Therefore, there are counselling services, offerings 
and support structures, and all students are invited to use them.” The communication 
of this message could, for example, be initiated by a campaign that is present at all 
locations (e.g. through posters, banners, multi-media screens etc) and across all (dig-
ital) media of the university, and could already be integrated into the application and 
admission information.

Checking Orientation and Introductory Events in the Fields of Study
The institutes and faculties are an important source of information, especially in the 
study entry phase. The orientation events in the fields of study should therefore be 
checked to see whether the supportive attitude as a whole and the breadth of support 
offerings for students could be conveyed even more strongly. 

Peer Tutors and Mentors as Multipliers 
Peer tutors and mentors who provide support during the study entry phase (e.g. during 
orientation week, in tutorials during the semester, in mentor and buddy programmes) 
should inform students about the support offerings at Goethe University. For this pur-
pose, they must receive training both with regard to information about offerings and 
to diversity sensitivity. If the tutors/mentors have themselves experienced support 
offerings for students, they can – on a peer-to-peer level – lower possible inhibition 
thresholds for availing of the support. The establishment of peer-to-peer advice and 
counselling or tandem formats in the study entry phase may also be advisable. 
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Examples from Goethe University

  Guide for students and prospective students “Studying the Inclusive Way. Navigating Goethe University with Health  
Issues or Disabilities” (Goethe University 2021): This guide contains inter alia introductory information about studying, fund-
ing, accommodation and mobility, as well as advice on studying at Goethe University and contact addresses.

  Mentoring programme for first-semester students at the Faculty of Law (in German): First-semester students are men-
tored by students from higher semesters.

  Support service “Call-a-CAB” (Call-a-Come-Along Buddy): This is a free service provided by students for students who 
require assistance due to special circumstances. The aim of the buddy service is to support students in difficult situations in 
their everyday lives at university by providing personal and confidential assistance.

Training offering for tutors and mentors: Each semester, the Equal Opportunities Office offers a workshop on behalf of 
studiumdigitale within the framework of the training of tutors and mentors. The workshop focuses on the “diversity-sensitive 
design of tutorials” (for current dates, see the websites of    studiumdigitale (in German) and the    Equal Opportunities 
Office (in German)).

  Offerings of “ArbeiterKind.de” (in German): The non-profit and donation-funded organisation ArbeiterKind.de, which is 
located at Goethe University on behalf of the State of Hesse, encourages pupils from non-academic parental homes to study 
at university, and supports them on the path to successfully completing their studies and starting their careers. 

2. �Recommendations on Communication and  
Information Channels  

Using Teaching as an Information Channel 
Greater use should be made of subject teaching to convey a fundamental message 
about diversity and to impart information about the breadth of offerings and possibili-
ties for support. 

https://www.uni-frankfurt.de/109408051/studying-the-inclusive-way.pdf
https://www.uni-frankfurt.de/109408051/studying-the-inclusive-way.pdf
https://www.jura.uni-frankfurt.de/55476556/Mentoringprogramm___Rechtswissenschaft___FB_01
https://www.psychologie.uni-frankfurt.de/74556885/Call_a_CAB
https://www.starkerstart.uni-frankfurt.de/53971870/Tutorenqualifizierung
https://www.uni-frankfurt.de/89709446/Veranstaltungen
https://www.uni-frankfurt.de/89709446/Veranstaltungen
https://www.uni-frankfurt.de/49046364/Arbeiterkind.de


18

Repeated Promotion of Support Offerings and Contact Points 

In order to acquaint students with the support offerings, the offerings and the points of 
contact should be continually promoted by the central administration and the faculties 
throughout the entire course of study. Therefore, support offerings should not be 
addressed only at the beginning of studies, but rather information about these offer-
ings should accompany students throughout their entire course of study. This could 
be achieved in a targeted way through events in higher semesters, for example a fair 
in the third semester, or through a targeted presentation of the points of contact at 
Goethe University’s summer party.

Using Diverse Routes and Different Information Channels 

Different channels should be used to publicise support offerings in order on the 
one hand to increase the reachability of students, and on the other hand to increase 
the uptake of offerings through repeated promotion via different channels. These 
channels include, for example, social media such as Instagram and Facebook; the 
“Goethe-Uni” app; mailing lists; or media on campus, such as posters, digital infor-
mation screens etc. One option could be a coordinated newsletter format or short an-
imation films that present the support offerings thematically (e.g. a film about exam 
nerves with references to suitable points of contact and support offerings). Another 
idea could be to offer service points/information stands for students in the buildings 
in order to increase visibility at the individual locations. 

Using Digital Formats to Promote and Publicise Support Offerings/Points of Contact

To help publicise support offerings and points of contact for students, diversity-sen-
sitive digital formats could be used to present the offerings. This would in turn be in 
line with the promotion of support offerings and points of contact for students via 
different routes or channels. To facilitate findability, the digital formats should be 
placed in a prominent location on the Goethe University website, for example on the 
web page for prospective students in order to inform them about the support offer-
ings even before they start their studies. 

The Website as a Communication Platform 
Support offerings and points of contact for students should be easy to find on the 
Goethe University website. One way of reducing the amount of information on the 
website and arranging it more clearly could be to sort it into thematic clusters on FAQ 
pages. In addition, links should be created between the information of the faculties 
and the information at central level (e.g. by linking the FAQ web pages of the Global 
Affairs, Study and Teaching (SLI) Department and the faculties). 
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Examples from Goethe University

   Set of slides with information on equal opportunities and support offerings for students: At the beginning of each semes-
ter, the Equal Opportunities Office at Goethe University produces a set of slides with information currently available to the 
faculties for use in introductory and orientation events and in courses. This set of slides briefly and clearly presents informa-
tion on equal opportunities, the Goethe University Mission Statement, and support offerings for students. 

   Self-learning tool “Studieren ohne Barrieren” [Studying without Barriers] (in German): This online course provides stu-
dents with information on five topics following the inclusive student lifecycle model. 

   Information portal “Inclusive University”: The portal provides general information and an overview of points of contact 
and support offerings related to studying and working without barriers. It is aimed at prospective students and employees. 
Moreover, the portal contains information for lecturers and staff on designing teaching and courses of study in the most 
accessible way possible. 

   Mission Statement of Goethe University Frankfurt: In its mission statement, Goethe University opposes racism, national-
ism and anti-Semitism. Its principles include the realisation of gender equality and diversity. 

   Antidiskriminierungsrichtlinie [Anti-Discrimination Directive] of Goethe University (in German): Goethe University’s 
Anti-Discrimination Directive applies the prohibitions of discrimination laid down in the General Act on Equal Treatment (AGG) 
in favour of all members and affiliates of Goethe University, and gives affected persons a right to receive advice and to lodge 
a complaint. It obliges Goethe University to take preventative measures, and it enables punitive measures to be taken.

3. �Recommendations for Improving the Uptake of Existing  
Support Offerings  

Positive Presentation of Use 
In the presentation, description and promotion of support offerings and points of contact 
for students, attention should be paid to the language and images used. They should not 
convey the impression that using these offerings constitutes a deficit, but rather that it 
is understood as self-evident and as a profitable resource.

https://www.uni-frankfurt.de/125847729/equal-opportunity-pres-22-23.pdf
https://didi.studiumdigitale.uni-frankfurt.de/SoB/
https://www.goethe-university-frankfurt.de/94162658/Careers_and_Courses_of_Study_without_Barriers___Welcome_at_University?locale=en
http://tinygu.de/leitbildeng
https://www.goethe-university-frankfurt.de/113532874/Anti_Discrimination_Directive
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Referral Service as a Central Point of Initial Contact 
A central point of initial contact with a referral service that provides information and guid-
ance on all support offerings of the university at central, faculty and institute level could 
facilitate students’ searches for suitable offerings. Promoting a central point of contact for 
students that can be reached via different communication channels is easier than scat-
tering the information about the university’s comprehensive and sometimes changing 
and growing portfolio of offerings. In addition, the referral service can serve as a point of 
contact for students who are not yet able to clearly formulate their support needs. 

Flexible Curricular Integration of Support Offerings for Students
The flexible curricular integration of support offerings for students can increase the 
uptake of these offerings, promote engagement with Goethe University’s broad port-
folio of offerings, and counter inhibitions about using them. One possibility would be 
to integrate a presentation of the offerings into the curriculum, for example within the 
framework of a series of lectures during the study entry phase. 

Exchange and Networking between the Support Offerings and  
the Counselling Services 
A further starting point could be to test (digital) formats and instruments that could fa-
cilitate networking and exchange between counselling services and support offerings 
in the areas of study and teaching. This would enable staff members to get to know new 
offerings and to remain informed about changes and new topics. It would also facilitate 
mutual references to other offerings at Goethe University and beyond. 

Examples from Goethe University

  “Handlungsempfehlungen für eine diversitätssensible Mediensprache” [Recommendations for Diversity-Sensitive 
Media Language] (Marlies Klamt, Equal Opportunities Office 2016, in German): Forum Studienfachberatung des Bereiches 
„Studium, Lehre, Internationales“: This brochure provides concrete tips for diversity-sensitive media imagery. 

Academic Advisory Forum of the Global Affairs, Study and Teaching Department: This forum offers Goethe University’s 
academic advisors an opportunity for collegial exchange and for networking on varying topics with actors from the areas of 
study and teaching.

https://www.uni-frankfurt.de/66760835/2016_-broschure-handlungsempfehlungen-fur-eine-diversitatssensible-mediensprache.pdf
https://www.uni-frankfurt.de/66760835/2016_-broschure-handlungsempfehlungen-fur-eine-diversitatssensible-mediensprache.pdf
https://www.uni-frankfurt.de/66760835/2016_-broschure-handlungsempfehlungen-fur-eine-diversitatssensible-mediensprache.pdf
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4. Recommendations on Diversity Sensitivity 

Perception of Diversity Sensitivity as a Cross-Cutting Issue 
More account should be taken of different study situations and the diversity of the stu-
dent body, which should always be taken into consideration in everyday university life, 
for example when creating curricular and non-curricular offerings, when communicat-
ing with students, and in media representation and visibility. 
Awareness-raising measures and further education and training offerings for different 
target groups (e.g. students, lecturers, and staff in the decentralised and the central 
administration) can create an awareness of the diversity of experiences, and can convey 
concrete knowledge about individual diversity dimensions and intersectional discrimi-
nation experiences.

Communication of Goethe University’s Position 
Respect for diversity at Goethe University should be communicated more strongly. It 
should be made clear that Goethe University is open and supportive, and that it address-
es diversity and questions the homogeneous, ideal-typical conception of the student 
body. This could be achieved, for example, through a corresponding poster campaign; 
through banners at the entry to the campus; or through the inclusion of a corresponding 
message in the communications of the faculties and the central student administration, 
for example in welcome addresses to students at the beginning of their studies. 

Strengthening Teaching Staff as Important Multipliers for the Use of Support Offerings 
As multipliers and as representatives of Goethe University, university members (e.g. 
lecturers, tutors and mentors, staff in the faculties, counselling services, service cen-
tres, examination offices etc.) should convey the message that the university offers sup-
port. When communicating with students, lecturers should therefore appreciatively and 
continually refer to existing offerings, for example at the start of the semester during 
their lectures and seminars, and in the context of consultations. Thus, lecturers and 
other staff members from the areas of study and teaching must themselves be informed 
about the offerings, and corresponding information material (in digital and/or in paper 
form) must be made available to them. Lecturers should convey the message that they 
are approachable and open to the needs of the students and should incorporate these 
different needs – for example with regard to different time resources or degrees of fa-
miliarity with the academic habitus – into the design of their teaching. In this context, it 
is important to give lecturers training in diversity competence in their role as multipliers, 
or to support them in their training in this regard. 
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Peer Tutors and Mentors Contribute to the Representation of Diversity 
Like lecturers, peer tutors and mentors contribute to the representation of diversity. 
As a matter of principle, consideration should be given to diversity-conscious ways of 
recruiting peer tutors and mentors (e.g. by remunerating the tasks, because not all stu-
dents can afford to do voluntary work; through the communication of appreciation for 
these tasks by lecturers; by encouraging and transparently describing the roles and 
tasks in order to motivate students to apply who might not otherwise have the confi-
dence to do so; and by casting a wide net when searching for peer tutors and mentors, 
so that not only well-networked students are addressed).

Promoting Discipline-Specific Engagement with Diversity
In the institutes and faculties, engagement with diversity should be promoted in the 
respective disciplines taking into account the discipline-specific particularities. In some 
STEM subjects, students from under-represented groups feel particularly visible; and 
in the humanities and social sciences, the overlapping of course content and personal 
life experience leads to challenging seminar discussions, which should be sensitively 
moderated by the lecturers. 

Expanding Support Offerings for Students 
Empowerment and awareness-raising offerings on the subject of diversity and anti-dis-
crimination should be expanded and become more present in order to strengthen stu-
dents and to contribute to a respectful and diversity-conscious atmosphere. 

Countering Structural Discrimination 
Disadvantage and discrimination may also be embedded in the institutional structures, 
for example in examination procedures or appointment and recruitment procedures. 
This includes topics such as accessibility, name changes for trans people, all-gender toi-
lets, adjusted conditions in exams for students with children, disadvantages for women* 
or people of colour in recruitment procedures, to mention but a few. Here, it is a matter 
of making clear the discriminatory mechanisms that can be found in the structures and 
actions of the institution and countering them with suitable measures. 
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Examples from Goethe University

Courses in diversity and anti-discrimination for lecturers: Workshops on diversity topics and the collegial round table 
“teach&talk” on dealing with discriminatory behaviour in lectures and seminars are offered every semester (current dates 
can be found on the websites of the    Equal Opportunities Office (in German) and the    Interdisciplinary College for Uni-
versity Didactics [IKH] (in German)).

Courses in diversity and anti-discrimination for tutors and mentors: A workshop focusing on the “diversity-conscious design 
of tutorials” is offered every semester within the framework of the training of tutors/mentors (can be found on the websites 
of    studiumdigitale (in German) and the    Equal Opportunities Office (in German). 

  Tutorial for lecturers: “Communication culture in virtual teaching”: Based on Goethe University’s Anti-Discrimination 
Directive, the tutorial offers concrete suggestions for interaction in virtual teaching and learning spaces that is characterised 
by respect and equality of opportunity. 

  Manual for lecturers: “Handreichung für eine diversitätsbewusste digitale Lehre” [Manual for Diversity-Conscious Dig-
ital Teaching] (Equal Opportunities Office 2020, in German): With the help of reflective questions, lecturers are supported in 
designing digital teaching and learning settings in an inclusive way. In addition, a reading list and a list of points of contact at 
Goethe University are provided.

  Guide for lecturers: “Finding Study Paths – Overcoming Barriers” (Representative for Inclusion at Goethe University 
2021): This brochure contains inter alia initial suggestions for barrier-free and accessible didactics, and addresses various 
types of impairments and their effects in the university context. 

  Manual for lecturers: ”Barrierefreie Lehre. Hinweise und Tipps für die inklusive Gestaltung von Medienformaten” [Barri-
er-Free Teaching: Suggestions and Tips for the Inclusive Design of Media Formats] (Representative for Inclusion at Goethe 
University 2022, in German) 

  Project “Successful Teaching and Learning – Diversity and Internationalisation in Higher Education (ELLVIS)“ (in Ger-
man): https://www.goethe-university-frankfurt.de/123795175/
The ELLVIS project aims to increase teaching quality; to address heterogeneity, diversity and inclusion; and to promote the 
internationalisation of higher education and teaching.

ELLVIS sub-project “Faculties: Competent for Diversity!“: This sub-project provides offerings for faculties that wish to en-
gage for a longer period of time with equal opportunity and diversity at very different levels: in appointment and recruitment 
procedures, in teaching, in counselling and consulting, in administration etc. The portfolio also includes empowerment offer-
ings for students. 

https://www.uni-frankfurt.de/89709446/Veranstaltungen
https://www.psychologie.uni-frankfurt.de/117269418/Workshopangebot
https://www.psychologie.uni-frankfurt.de/117269418/Workshopangebot
https://www.starkerstart.uni-frankfurt.de/53971870/Tutorenqualifizierung
https://www.uni-frankfurt.de/89709446/Veranstaltungen
https://lehre-virtuell.uni-frankfurt.de/knowhow/kommunikationskultur-in-der-virtuellen-lehre/
https://www.uni-frankfurt.de/92255827/2020_04_29-diversitdigitalelehrehandreichung.pdf
https://www.uni-frankfurt.de/92255827/2020_04_29-diversitdigitalelehrehandreichung.pdf
https://www.uni-frankfurt.de/98671985/accessible-teaching-inclusion-engl.pdf
https://www.uni-frankfurt.de/98671985/accessible-teaching-inclusion-engl.pdf
https://www.uni-frankfurt.de/120585821/hinweise-und-tipps-fur-die-inklusive-gestaltung-von-medienformaten-barrierefreie-lehre.pdf
https://www.uni-frankfurt.de/120585821/hinweise-und-tipps-fur-die-inklusive-gestaltung-von-medienformaten-barrierefreie-lehre.pdf
https://www.uni-frankfurt.de/120585821/hinweise-und-tipps-fur-die-inklusive-gestaltung-von-medienformaten-barrierefreie-lehre.pdf
https://www.goethe-university-frankfurt.de/123795175/
https://www.goethe-university-frankfurt.de/123795175/
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ELLVIS sub-project “Counteracting Discrimination: Structurally and Sustainably”: This sub-project aims to counteract struc-
tural discrimination and disadvantages, especially in studying and teaching, and to establish sustainable structures and 
measures against discrimination. The areas of focus will be gender diversity, anti-racist university, and first generation. 
Instruments and concepts will be developed and implemented in close collaboration with various university departments and 
institutions. 

  Self-learning tool “Diskriminierung: Umgang und Handlungsmöglichkeiten an der Universität, im Arbeitsleben und Allt-
ag” [Discrimination: Dealing with It and Possibilities for Action at the University, at Work and in Everyday Life] (in German): 
This online course is targeted at students, especially international students at Goethe University. It offers interested parties 
the possibility of engaging with the topic of discrimination and with rights and possibilities for action at the university, at work 
and in everyday life. In addition, it provides information on contact persons in the Frankfurt am Main area.

  Self-learning tool “Lehren ohne Barrieren an der Goethe University Frankfurt am Main” [Teaching without Barriers at 
Goethe University Frankfurt am Main] (in German): This online course provides information on accessibility in digital docu-
ments, accessible teaching and the study conditions on campus. 

https://lernbar.uni-frankfurt.de/DKS/GBDiv
https://lernbar.uni-frankfurt.de/DKS/GBDiv
https://didi.studiumdigitale.uni-frankfurt.de/LoB/
https://didi.studiumdigitale.uni-frankfurt.de/LoB/
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